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 Introduction  
Assessment is one of the most important tools for educational improvement as it helps create a culture of using data 
and evidence to evaluate and enhance the performance of pupils, staff, and the College.  

 
Purpose  

• Define expectations related to assessment: the evaluation, measurement, and analysis of academic readiness, 
learning progress, skill acquisitions, values/attitudes, and/or educational needs of pupils. 

• Identify high-quality internal and external assessment methods that use data-driven decision-making 
processes to inform teaching and learning and raise the level of pupil achievement.  

• Specify the ADEK-mandated external assessments which need to be implemented and used as indicators of 
pupil progress and attainment in the Emirate of Abu Dhabi.  

• Outline how assessment data is analysed, monitored, and shared with relevant stakeholders. 

 
Definitions  
 
Accommodations and Modifications of Assessments 
Assessments should be adjusted to enable access, without changing the assessment's demand. Accommodation and 
modification should be aligned with the needs of the pupil and any disability or impairment (e.g., screen reading 
technology, extended time, scribe, and enlarged font). All accommodations and modifications to external 
assessments should be in line with guidelines of assessment providers/examination boards (please see Access 
Arrangements, Reasonable Adjustments and Special Consideration - JCQ Joint Council for Qualifications) 
 
Additional Learning Needs 
Individual requirements for additional support, modifications, or accommodation comes through the Inclusion. 
Department. This applies to any support required by pupils of determination and those who have special 
educational needs and/or additional barriers to learning, access, or interaction in that specific context (e.g., dyslexic, 
hearing or visually impaired, twice exceptional, or gifted and/or talented). For example, a pupil with restricted 
mobility may require lesson accommodation to participate in Physical Education and building accommodation to 
access facilities but may not require any accommodation in assessments. Equally, a pupil with hearing impairment 
may require adaptive and assistive technology to access content in class and may also require physical 
accommodation (e.g., sit in the front of the class to be able to lip read) to access learning. 

 
Assessment 
Any quantitative or qualitative information, scores, results, or indicators obtained through an assessment that forms 
the body of evidence to inform decision-making. 
 
Documented Learning Plan 
A plan which outlines any personalized learning targets, modifications to curriculum, additional support, or tools for 
learning which are agreed by school staff, parents, and pupils (where appropriate), including Individual Educational 
Plans (IEP), Individual Support Plans (ISP), Individual Learning Plans (ILP), Behavior Support Plans (BSP), 
Advanced Learning Plans (ALP), etc. This may be to address any specific identified academic, behavioral, language, 
or social and emotional need. 
 
 

https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/
https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/
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External Assessments 
An assessment designed by an external provider used to measure pupil learning, achievement, skills development, 
and/or values/attitudes. This includes standardized benchmark assessments, international assessments, and/or 
board exams and other pre-collegiate exams. 
 
Internal Assessments 
Ongoing school-based assessments that measure pupil learning, achievement, skills development, and/or values/ 
attitudes. Internal assessments include diagnostic, placement, screening, pre-, formative, and summative 
assessments. This also includes any interim assessments that may use external instruments. 

 
Multilingual Learners 
Pupils acquiring the language of instruction and need more support to address any language barrier to access and 
attainment. 
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Policy  
 

1.1 Policy Requirements: This Assessment Policy which shall be submitted to ADEK for approval. Any changes 
made thereafter shall be submitted to ADEK for approval prior to implementation. 
 

1.2 The policy includes the following elements:  
 

• The College approach to utilising internal and external assessments to continuously improve the 
effectiveness of teaching and learning and pupil educational outcomes.  
 

• Purpose, types and structure of assessment methods to be used, appropriate to the age/stage of pupils. 
 

• Moderation and standardization practices (see Marking and Feedback Policy) 
 

• Measures of attainment and progress against benchmark thresholds 
 

• Marking and grading guidelines (see Marking and Feedback Policy) 
 

• Feedback and reporting guidelines 
 

• Alignment to quality assurance (inspection, accreditation, affiliation, and/or authorization) standards.  
 

• Implementation of ADEK-mandated external assessments, including a focus on achieving the College’s 
international assessment targets. 
 

• Provision of accommodation and modifications of assessments for pupils with additional learning needs, 
aligned to their individual needs.  

 
• Commitment to sustainable assessment practices (e.g., use of digital formats where appropriate, reduction 

of paper usage, etc.). 
 

• Promoting “assessment-capable learners” by ensuring that pupils understand what they should learn, 
monitor their own progress, set goals, and reflect on their learning.  

 
• Expectation to implement cognitive assessments of the school’s choice for pupils in grades 3-9/years 4-10.  

 
• Analysis and utilization of internal and external assessment data to develop interventions and plan provision 

for pupils with additional learning needs. 
 

• Approval of the School Assessment Policy by the school’s Governing Board. 
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2. Internal Assessments  
 
2.1 The College shall implement different forms of internal assessments as deemed appropriate according to 
curriculum, age, purpose, and need, such as those indicated in Table 1. Types of Internal Assessments: 
 
Table 1. Types of Internal Assessments  
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2.2 Formative and Summative Assessment 
The College will design assessments that balance equitable weighting with appropriate coverage of cognitive 
demands. This will align with our licensed British Curriculum. 
 
The College promotes the effective use of assessment differentiation to cater to the diverse needs of all students, 
maintaining clear success criteria reflecting curriculum expectations and students’ ability. 
 
The College uses in-depth assessment data in the classroom to enable timely interventions and address gaps between 
student performance and curriculum standards to promote progress for all students, including students with 
additional learning needs, in accordance with the school’s licensed curriculum, in line with the ADEK School 
Educational Risk Policy and ADEK School Inclusion Policy. 
 
The College asseses student progress through quality assessment procedures and a variety of methods, including 
selected response, constructed response, performance tasks, and project-based assessments aligned to the school’s 
curriculum standards. 
 
The College uses assessment data systematically to inform teaching and learning, including skills-based breakdowns 
and group-specific tracking, ensuring data-driven decision-making leading to targeted support, effective 
interventions, and improved outcomes for all students. 
 
The College uses defined rubrics, grading criteria, distribution, and/or marking schemes that align with the school’s 
internal marking or grading guidelines and/or procedures and accurately reflect the weightings established in the 
grade book/mark book or student progress records to ensuring grading practices remain consistent, transparent, 
and aligned with curriculum expectations.  

 
The College ensures that:  

1. Teachers use rubrics clearly aligned with curriculum standards to assess student work consistently and fairly. 
2. Students are guided to apply these same rubrics when evaluating their own work and that of their peers, 

thereby promoting self-reflection, constructive peer feedback, and a clear understanding of performance 
expectations. 

3. Teachers use rubrics during moderation sessions to collectively review, compare, and agree upon student 
grades. These sessions shall be conducted regularly and thoroughly documented to uphold fairness, 
accuracy, and consistency in grading practices across the school. 

 
The College has established moderation protocols, including clear criteria/descriptors defining levels of student 
performance for grading consistency, to prevent grade inflation that could misrepresent the accurate 
representation of student achievement. 

 
The College has established clear proctoring/invigilation protocols and has a commitment to ensuring academic 
and assessment integrity, to uphold fairness and prevent misconduct. 
 
Early Years (FS1 and FS2) 
 
Formative Assessment: 
 

• Ongoing formative assessment is used to assess the day-to-day learning and development. Teachers will interact 
& observe pupils to understand their learning needs, interests and needs. This will be used to shape each child’s 
learning experience. These will be recorded on ‘Evidence Me’ with a photograph and written observation then 
shared with parents. ‘Wow’ moments and other observations will be recorded on post it notes by TIA’s. Busy 
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Books are used to record children’s leaning journey throughout the year. 
• All staff receive ongoing training inclusive of how to write an observation, how to use record a teachable 

moment, how to access Evidence Me. 
• Observations and Busy Books are monitored as part of the quality assurance process.  
 
Summative Assessment: 
 
• On entry to FS1 or FS2 we will use our professional judgement to assess the band children are working ‘within’ 

across the EYFS 17 areas of learning.  
 

• Within the first 5 weeks of the child starting FS1 or FS2 they will be given a ‘baseline’ assessment. The baseline 
will be a standardised assessment PREST, this will be used alongside teacher judgements in class. 
 

• Children will be assessed using the Prest Baseline Assessment, used alongside informal observations to make a 
professional judgement of the child against the Development Matters Statements. 
 

• The Prest assessment is a bespoke assessment designed by Brighton College UK.  
 
Prest Overview: 
• Activity based assessment assessing children’s early Math’s, Literacy and Communication skills 
• Time taken per child approx. 10 minutes 
• Administered by a member of the leadership team 
• Will be used alongside teacher observations to create a comprehensive baseline to assess progress over time.  
• As the year progresses, children are monitored on their development and progress in all areas of development.  
• Examples of children’s learning, showing their individual level and stage of development are built up 

throughout the year. Provision is made for these observations and assessments through experience and play.  
• Progress is recorded by observing and assessing children either using handwritten observations, staff notes or 

by use of IPADs, using Evidence Me Data is recorded using Go4Schools.  
• Pupil progress meetings are held after each data capture. At the end of the academic year children are assessed 

against the Early Learning Goals.  
 
Data Capture points 
Baseline – within the first 4 weeks of school 
End of term 1  
End of term 2 
End of term 3  
 

Considerably below Below Expected Above Considerably above 

1 2 3 4 5 

Is working well 
below the age-

related expectations 

Is achieving some 
of the expectations 

related to age 
related expectations 

Meeting the 
expectations within 

the age-related 
expectations 

The child has gone 
beyond age related 

expectations 

The child is 
working well 

beyond age related 
expectations. 

    
For further information about what the grading system looks like please see Appendices 1.  
 
Moderation 
Moderation occurs within the UAE Brighton schools. Leaders meet termly to discuss and compare observations, 
pieces of work, for example writing samples and talk about children’s progress.  
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Internal moderation occurs during planning meetings and specific meeting dates. This may be a professional 
dialogue or a comparison of pupil’s work.  
 
 
RWINC 
Pupils will follow a 6 weekly RWINC cycle. The children are assessed using RWINC criteria. They are then placed 
in groups that are suitable to their level. The English subject leader will moderate each assessment cycle with spot 
check assessments.  
 
Junior School (Y1 to Y5) 
 
Assessment is continuous and ongoing, with feedback given in a variety of ways (verbal and written). Its design is 
intended to form a feedback loop, with pupils responding in a colored pen to given feedback. Feedback is given 
promptly and pupils are allowed time to respond. Feedback will be pre-dominantly teacher-led but will also consist 
of self-assessment and peer-assessment. Feedback will be task-related, process-related or self-regulation with small 
amounts of praise.  
 
Formative Assessment 
 
Specific requirements on formative assessments with guidelines for educators on: 
 

1. Carrying out regular, continuous assessments of all pupils, both verbal and written. 
2. Sharing learning outcomes with pupils and parents in addition to the assessment criteria and rubrics 

(outlined in Appendix 2, 3 and 4) used to evaluate the pupil’s work. 
3. Creating opportunities for peer and self-assessment enables pupils to think critically and metacognitively 

about their own work in relation to success criteria and next steps for learning. 
4. Ensuring instructional planning includes various means to assess pupil progress (e.g., observation, 

questioning, classroom discussions, digital quizzes, problem-solving activities, and other learning 
engagements).  

5. Provision of accommodations and modifications for pupils with additional learning needs to enable the 
equitable participation of all pupils.  

6. Working with pupils to help them set challenging learning targets for themselves, monitor their own 
progress, and continuously improve. 

 
Summative Assessment 
 
Specific requirements on summative assessments with guidelines for educators on: 
 

1. Assessing pupil progress through a variety of methods, including selected/constructed response and 
performance tasks and project-based assessment aligned to the school’s curriculum standards. 

2. Adapting assessments to cater to pupils with different abilities, including appropriate accommodations and 
modifications for pupils with additional learning needs aligned to their individual needs. 

3. Analysis and use of the results of assessments to inform teaching and learning. 
4. Examples of rubrics and/or grading criteria used.  
5. Moderation protocols and a commitment to ensuring grading consistency.  
6. Invigilation protocols and a commitment to ensuring assessment integrity. 

 
 
 
 



8 DOWNLOADED AND/OR HARD COPIES ARE UNCONTROLLED 
Brighton College Al Ain 

   

 

 

Data Capture points 
Baseline – within the first 4 weeks of school 
End of term 1 - 
End of term 2  
End of term 3 
 
Senior School (Y6 to Y13) 
 
Senior school pupils are assessed regularly to monitor progress, identify gaps and inform teaching. The vast majority 
of this assessment is low stakes and, as far as possible, feedback is formative. Senior School teachers are responsible 
for improving pupils through precise, personalised feedback both verbal and written. The emphasis with parents 
and pupils is on current position and next steps on the learning journey rather than solely on grades. Learning 
outcomes are shared with pupils, as is the assessment criteria for the work. There are opportunities for both peer 
and self-assessment enabling pupils to think critically and metacognitively about their own work in relation to 
success criteria and next steps for learning. Pupils are to be given time to respond to feedback in DIRT lessons, 
which is done in a colored pen.  
 
Pupil self-reflection sheets are used after key assessments to encourage metacognitive awareness, goal setting, and 
ownership of learning progress, and these are reviewed by form tutors during academic mentoring sessions. 

To develop assessment-capable learners, pupils are explicitly taught how to interpret their own assessment data (e.g., 
CAT4 profiles, Progress Tests, NGRT reading ages). Form tutors use dedicated mentoring sessions to review data 
with pupils, supporting them to: 

1. Understand their current performance against age-related expectations. 

2. Set personalised, challenging but realistic academic goals. 

3. Track progress towards these goals and adjust learning strategies accordingly. 

Assessments in the Senior School are aligned with the standards and expectations of both the English National 
Curriculum and ADEK's Performance Standard 1: Students’ Achievement, ensuring consistency with national and 
international benchmarks. 
 
Both Academic and Pastoral staff regularly discuss effective learning techniques to help pupils improve their 
retention, minimize time spent on revision and improve pupil wellbeing. 
 
For formal examinations pupils are given the Exam Access Arrangements to which they are entitled. The class 
teacher will find this information on the inclusion register at the start of the year·. If additional support is required it 
should be coordinated with the Inclusion Department well in advance. Moderation takes place after each key 
assessment point to ensure consistency across the cohort. Smaller departments should look to BCAD and BCD o 
moderate. All staff new to teaching IGCSE/A level will take part in the relevant exam board assessment CPD.  
 
Teachers must maintain up-to-date knowledge of pupil needs via the inclusion register and incorporate this into 
lesson planning and assessment design. Inclusion Leads support departments in differentiating assessments 
appropriately while maintaining rigour. Where appropriate, differentiated summative assessments may be created to 
ensure equity of access while aligning with curriculum expectations. 
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An Attainment Grade (U-9, U-A*) will be given, reflecting the pupil's level of performance over the domain covered 
since the previous Attainment Grade. The exception to this is the final Attainment Grade of the year which will 
reflect the entirety of the qualification/academic year. 
 
In the Middle School assessments should lead to change. This applies to both teacher pedagogy and pupil's further 
performance. In the Middle School summative assessment should be rare. Teacher judgements should be based on a 
range of evidence across a period of time. Grades should be separated from formative feedback wherever possible. 
 
All Middle School pupils will sit the GL Assessment PTs annually. There will be a formal smaller Exam Week for all 
middle school pupils covering a selection of their subjects. 
 
GL data (CAT4, PT, NGRT) is triangulated with internal assessments to validate teacher judgement, support target-
setting, and identify pupils requiring intervention or enrichment. Teachers are expected to analyse GL and internal 
data as part of termly progress reviews and use this information to adjust schemes of work and classroom strategies. 
 
As pupils enter the Upper School their assessments will increasingly resemble the examination material of IGCSE/ 
A Level/ BTEC/ MoE to familiarise pupils with both the layout and the expectations. 
 
Summative assessment will become more counted on, but teachers should endeavor to give formative feedback as 
far as is possible; done via verbal feedback on an ad hoc basis and 6 weekly written feedback. Care will be taken 
allocating grades to individual pieces of work that do not fully reflect the entirety of the specification knowledge or 
skills. Teachers will work on exam technique as well as content knowledge. 
 
Assessment tasks are reviewed through departmental moderation meetings, which include cross-campus 
collaboration with Brighton College Abu Dhabi and Dubai to ensure consistent application of assessment criteria, 
grading, and expectations. Results are also benchmarked against the wider Brighton College family of schools. 
Shared analytics allow leaders to compare cohort performance, subject trends, and value-added measures across the 
group and with Brighton College UK. This provides an additional external benchmark for continuous improvement 
and ensures standards are consistent with leading British international schools. 
 
All key assessments are accompanied by agreed rubrics and exemplars to support accurate grading and ensure 
standardisation across parallel classes and subject teachers. 
 
Data Capture points 
Baseline – within the first 4 weeks of school where appropriate. 
End of term 1  
End of term 2  
End of term 3 
 

 
External Assessments  
 
3.1 Use of External Assessments: The College implements different forms of external assessments as required or 
deemed appropriate according to curriculum, grade, purpose, and need, such as those indicated in Table 2. Types of 
External Assessments: 
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Table 2. Types of External Assessments  
 

 
 
 
3.2 Board Exams: 
 
The College registers all eligible pupils for board exams, as required, to obtain high school equivalency in 
accordance with the latest UAE ministerial resolution concerning the system of equivalence of school certificates. 
 

1. The College encourages high-performing pupils to sit the highest-level options for their board exams and 
will communicate this recommendation to parents and engage with them to encourage pupils to choose this 
option. The College will also document the communication, recommendation, and final decision taken by 
the pupil and their parents.  

 
2. The College will charge parents the fees for board exams for which a pupil is registered (including an admin 

fee that covers processing documents). 
 
3.3 Study Leave: 

 
The College will grant study leave for eligible cycle 3 pupils to prepare for board/pre-collegiate examinations for a 
maximum of 4 weeks annually when approved by ADEK. Study leave days shall be marked on the Enterprise Pupil 
Information System (eSIS) as online attendance.  
 

1. The College shall remain open for learning during study leave and shall ensure that adequate support is 
provided to pupils not taking leave. 
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2. The College will grant examination leave for board and pre-collegiate examinations (when approved by 
ADEK) if the pupil is unable to undertake the examination on school premises. 

 
3.4 ADEK-Mandated SBAs: The College will administer the ADEK-mandated SBAs as indicated below: 
 
BCAA externally benchmarks assessment via GL Education. All costs are covered by the College and the pupil 
ESIS number is used for easy identification. The College will ensure that at least 97% of eligible students in grades 
3-9/years 4-10 complete the required tests. 
 
The College will align internal assessments with the frameworks and competencies evaluated in international 
assessments (e.g., PISA, TIMSS, PIRLS) to foster the development of relevant skills and maintain consistency 
between internal and external measures of student learning. 
 
This is done through the following methods: 
 

· CAT4 – cognitive potential assessment 
· Progress tests – progress assessment in Math’s, English and Science 
· PASS – wellbeing test 
· NGRT – reading test 
·  

Term 1 CAT4 NGRT A PASS  
 
Term 2 NGRT B PASS  
 
Term 3 PTM PTS PTE NGRT C PASS  
 
Progress tests are currently taken during one period only in Term 3. Progress is measured against the previous year 
to ascertain growth, but also against CAT4, NGRT and internal achievement grades in both Junior School and 
Senior School. Progress test data is stored and used by ADEK.  
 
CAT4 ‘if challenged’ data is used as a predicted grade for Years 6-10, providing an accurate potential achievement in 
each subject as well as areas of potential for Years 3-5. CAT4 batteries are used to adapt plans and teaching 
methods, incorporating preferences and need for different learning areas across all year groups that take them. 
CAT4 are also cross-reference against NGRT, Progress tests and internal assessment points in both Junior School 
and Senior School. These are administered for all new pupils upon entry into the school and every two years at the 
start of the new academic year. 
 
NGRT results are cross-referenced against internal achievement data from Salford tests, in Junior School and 
Accelerated Reader in Y3-Y9, as well as comparison against each form, demonstrating progress from term to term 
and reading results from CAT4 and Progress tests. 
 
The College registers and administers the mandatory assessments to all pupils within the target grades as indicated in 
the table above. 
 
The College explains to parents the purpose of these assessments, and how they will be used to inform their child’s 
future learning. 
 
The College follows up with parents to ensure maximum participation in external assessments.  
Make-up sessions shall take place to cover any emergency leave.  
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ADEK approval will be sought for any exemption of a pupil from external assessment. 
 
3.5 Invigilation and analysis: 
 
The College follows the assessment administration and invigilation protocols set by the specific external assessment 
provider/exam board. 
 
The College ensures that staff at all levels are engaged in training on external assessment administration, analysis, 
and reporting. This training shall include a focus on the use of pupil-level data to inform instruction and enable staff 
to support parents and pupils in understanding results.  
 
The College analyses the assessment results in order to set pupil, subject, and whole-school targets, and devise 
intervention strategies to close learning gaps and challenge high-performing pupils.  

 The College shares pupil internal and external assessment results and/or assessment reports along with College 
report cards, in line with the ADEK Reporting Policy. The College engages pupils and parents through direct 
communications, meetings, and/or training sessions in developing an understanding of assessment results and the 
next steps for learning. The College also provides assessment & reporting guidance for parents, explaining key 
assessments, grading descriptors, and how parents can support at home. In addition, parent workshops are offered 
each term to build assessment literacy, enabling families to understand CAT4/GL benchmarks, interpret report 
cards, and engage positively with target-setting. 

3.6 International Assessments: 
 
The College takes part in all International assessments as required by ADEK (e.g., PISA, TIMSS, and PIRLS). 
Following the assessments the College will review and analyse the date in order to inform improvement planning 
and target setting.   
 
These will be triangulated against CAT4, NGRT, Progress tests and internal assessment in Junior and Senior 
schools. 
 
4. Accommodations and Modifications for Assessments  
 
4.1 Pupils with additional learning needs and others who receive support in lessons shall receive accommodations in 
and modifications to exams and tests to ensure their “normal way of working” in class mirrors how they will be 
assessed, in line with the ADEK Inclusion Policy.  
 
To enable the equitable participation of all pupils, the College provides adjustments and accommodations for pupils 
with additional learning needs (aligned to their individual needs) and multilingual learners (where assessment 
providers allow for this), in line with the external assessment provider/exam board guidelines and in line with the 
ADEK Inclusion Policy.  
 
The College keeps records of the accommodation and modifications required by individual pupils and ensure that 
teachers and invigilators have access to these records. 
 
Where the College can administer standardised tests to confirm eligibility in-house, the parents have the right to 
decline to pay additional fees for this service, on the understanding that this may impact the accommodations and 
modifications available to the pupil. 
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Where the standardized tests are sourced from an external provider, parents have the right to decline to commission 
this service, on the understanding that this may impact the accommodations and modifications available to the 
pupil. 

4.2 In addition to accommodations, the College ensures assessments for multilingual learners are designed to 
evaluate cognitive understanding rather than solely linguistic proficiency. Teachers adapt rubrics to distinguish 
between language demand and conceptual knowledge, and all assessments include clear language objectives 
alongside content objectives. 

Where appropriate, glossaries, scaffolds, and structured response frameworks are used to ensure fair access. 
Outcomes from NGRT and internal EAL assessments are triangulated with attainment data to track language 
acquisition and inform reintegration from EAL support. 

 
5. Interventions  
 
5.1 The College develops documented learning plans (DLPs) and implement interventions (processes and strategies) 
that enable the delivery of teaching and learning to maximize opportunities for all pupils, in line with the ADEK 
Inclusion Policy and the ADEK Educational Risk Policy. 
 
 1. The College analyses internal and external assessment results to develop tiered interventions that address all pupil 
needs and where appropriate, target different groups (e.g. Higher Learning Potential, pupils at educational risk, and 
pupils with additional learning needs), or cater to individual needs. Within these interventions pupils (in Cycle 2 and 
3) and parents are involved in the planning of these.  

 
6. Examination Misconduct  
 
The College follows the requirements of the Federal Decree Law No. (33) of 2023 Concerning Cheating and Breach 
of Examination Systems. Please also see the BCAA Academic Honesty Policy. 
 
1. The College educates pupils about the importance of not cheating and preserving academic honesty at all times.  

 
2. The College makes sure physical conditions (e.g., proper lighting, sufficient desk spacing) are set up to be 

conducive to conducting examinations in a credible and transparent manner. 
 
3. Exam invigilators are all trained to carry out their duties professionally and to be able to identify potential 

cheating occurring.  
 
4. Pupils found to commit examination misconduct are subject to the penalties stipulated in the ADEK Pupil 

Behavior Policy.  
 
5. Anyone other than a pupil who commits examination misconduct as per Federal Decree Law No. (33) of 2023 

Concerning Cheating and Breach of Examination Systems will subject to the penalties stipulated therein. 
 
6. The College ensures that any examination violations are logged and reported to ADEK. 
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7. Security  
 
7.1 The College ensures the integrity and security of assessment resources (e.g., instruments, confidential 

assessment materials) and data (e.g., individual and school-level data and records) in line with Federal Law No. 
(45) of 2021 Concerning the Protection of Personal Data and in line with the ADEK Digital Policy. 
 

7.2 The College is not authorised to share any pupil assessment data with third parties without the consent of 
parents and approval from ADEK. 

8.0 Impact and 

 

Assessment outcomes are systematically analysed at pupil, class, subject, and whole-school level. Each term, data is 
analysed identifying strengths, gaps, and priority groups (e.g., high attaining, pupils of determination, EAL). This 
informs: 

1. Department Development Plans, with measurable KPIs (e.g., % pupils achieving or exceeding CAT4 
derived targets). 

2. College Development Planning, ensuring assessment outcomes directly drive strategic priorities. 

3. Governors’ oversight, with outcomes presented termly to the Board to evaluate progress against KPI. 

 
Approved by  

___________________________________________________________________________  
Policy will be reviewed at least once annually, using internal indicators. Formally review and seek approval for the 
school’s Assessment Policy from the Governing Board to ensure alignment with Colleg-wide goals and expected 
educational outcomes, in line with the ADEK School Governance Policy.  
 
  

   
_______________________________   

On behalf of the College Oliver Bromley-Hall -Head Master   
  
   

 
________________________________     

On behalf of the Board of Governors Craig Lamshed – General Manager, Bloom Education 
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Brighton College Al Ain Policies and Guidelines 
 

 
Policy Statement 

 

Brighton College Al Ain policies have been developed by the College Leadership Team (CLT) with input and guidance 
from the Brighton College network, including Brighton College UK. 
 
Policies reflect current best practice. 
 
At the time of writing, policies aligned with the following: 

• ADEK Assessment Policy 

• MOE United Arab Emirates School Inspection Framework 

• DSIB School Inspection Supplement 

• Standards for British Schools Overseas (DfE) 

• COBIS Accreditation and Compliance 

• Bloom Education and Bloom Holding policies where applicable. 

Should any regulations change or develop further, the policies will be reviewed to ensure continued   alignment. 
 
 

 
 
 
 
 
 

Version No. Description of Change Owner Date of Issue 

 
1.0 

Policy Creation  
Catriona Long and 
Craig Jeavons 

 
September 2022 

 
2.0 

Updated formatting and content to 
incorporate ADEK guidelines. 

 
Catriona Long, Kerry 
Lynch, Richard 
Brashier and Victoria 
Shillingford. 

 
August 2024 

3.0 No Changes Victoria Shillingford June 2025 

4.0 New ADEK changes added Victoria Shillingford October 2025 
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Appendices 
 

Appendix 1 – Attainment descriptors (EYFS) 
 
Practitioners are expected to use their professional judgement to make these assessments, based on their knowledge 
and understanding of what the child knows, understands, and can do. Day-to-day informal checking of what 
children have learnt will inform teaching and learning on an ongoing basis throughout the final year of the EYFS. 
This will include identifying areas where children may be at risk of falling behind, so that practitioners can provide 
rapid, effective support. The ELGs are what is assessed at the end of the reception year and should not be used as a 
curriculum. The EYFS profile is not intended to be used for ongoing assessment or for entry-level assessment for 
early years settings or reception classes.  
 
Practitioners using knowledge of children: assessment is based primarily on the practitioner’s professional 
knowledge of what the child knows, remembers and can-do day to day. It is a means of checking whether a child 
has learnt what has been taught (for example letter/sound correspondence) and can take place during routine 
interactions with children. Evidence should be recorded in Evidence Me. The child should display learning in a 
variety of contexts and evidence does not need to be provided for every statement. Evidence should be broad and 
balanced.  
 

FS1 Baseline Winter Spring Summer 

Considerably Below The Child is not FS1 
ready in all areas of 
learning. They show 
no engagement or 
curiosity about the 
environment. 

The child continues 
to find learning and 
retaining learning a 
challenge. They are 
not engaged or 
enthused by learning 
yet.  

There is limited 
evidence of working 
within 3-4 and 
continue to show 
little to no 
engagement.  

There is limited 
evidence of 
working within 3-4 
and continue to 
show little to no 
engagement. 

Below Evidence is limited 
that the child is ready 
for FS1. There is 
some interest and 
limited engagement. 

There is limited 
evidence the child is 
working at age band 
3-4. They sometimes 
show engagement. 

The child is working 
within 3-4, they are 
not firmly achieving, 
and inconsistencies 
remain with their 
learning. 
Engagement is low.  

The child has 
achieved some of 
the statements 
within 3-4 age 
band. They are not 
firmly within the 
developmental 
stage.  

Expected The child is ready to 
begin within the age 
band 3-4. The child 
is excited to learn, 
and engagement is 
high. 

The child has begun 
their journey within 
3-4 and some 
statements are on 
track.  High levels of 
engagement and 
interest.  

The child is on track 
to meet the end of 
year expectations.  

The child has 
achieved all 
statements 3-4 as a 
‘best fit’ judgement.  

Above The child is working 
within the age band 
3-4. The child is 
excited to learn, and 
engagement is high. 
They also want 
challenge. 

There is evidence 
the child is achieving 
most of the 
statements in 3-4 
and display high 
levels of engagement 
and excitement 

The child has 
achieved all 
statements 3-4 as a 
‘best fit’ judgement 
and is working on 
some of the 
reception 

The child has 
achieved all 
statements 3-4 as a 
‘best fit’ judgement 
and is working on 
some of the 
reception 
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about learning. They 
are progressing 
quickly. 

statements. They are 
excited to learn 

statements. They 
are excited to learn. 

Considerably above The child displays 
evidence that they 
are working well 
beyond age related 
expectations. The 
child is excited to 
learn, and 
engagement is high. 
They thrive upon 
challenge. 

There is evidence 
the child is achieving 
almost all the 
statements in 3-4. 
They delight in 
challenge and are 
persistent learners.  

The child is working 
within Reception 
statements or above. 
They thrive on 
challenge. 

The child is 
working firmly 
within Reception 
statements or 
above. They thrive 
on challenge.  

  
FS2 

FS2 Baseline Winter Spring Summer 

Considerably Below The Child is not FS2 
ready in all areas of 
learning. They show 
no engagement or 
curiosity about the 
environment. The 
child is working well 
below age related 
expectations – within 
3-4 or below 

The child continues 
to find learning and 
retaining learning a 
challenge. They are 
not engaged or 
enthused by learning 
yet. The child is 
working well below 
age related 
expectations – 
within 3-4 or below 

There is limited 
evidence of working 
within Reception age 
band and continue 
to show little to no 
engagement. The 
child is not on track 
to achieve ELG.  

The child has not 
achieved ELG. 
They are working 
well below age 
related 
expectations.  

Below Evidence is limited 
that the child is ready 
for FS2. There is 
some interest and 
limited engagement.  

There is limited 
evidence the child is 
working at age 
related expectation – 
Reception 
statements. They 
sometimes show 
engagement. 

The child is working 
within Reception 
they are not firmly 
achieving statements 
and inconsistencies 
remain with their 
learning. 
Engagement is low. 
They are not on 
track for ELG.  

The child may have 
achieved some of 
the ELG but 
inconsistencies 
remain.  

Expected The child is ready to 
begin within the 
reception age band. 
Engagement is high.  

The child has begun 
their journey within 
3-4 and some 
statements are on 
track.  High levels of 
engagement and 
interest.  

The child is on track 
to meet ELG. High 
levels of engagement 
and interest. 

The child has 
achieved ELG. 
(best fit)  

Above The child is working 
within the age band 
3-4. Engagement is 
high and they are 
excited to learn.  

There is evidence 
the child is achieving 
most of the 
statements in 3-4 
and display high 

The child has 
achieved most of the 
ELG’s and will 
clearly exceed. They 
love to learn and 

The child has 
achieved ELG and 
has exceeded 
expectations. The 
child wants to be 
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levels of engagement 
and excitement 
about learning. They 
are progressing 
quickly. 

want to be 
challenged.  

consistently 
challenged.  

Considerably above The child displays 
evidence that they 
are working well 
beyond age related 
expectations. 
Engagement is high 
and they are excited 
to learn. They thrive 
on challenge.  

There is evidence 
the child is achieving 
almost all of the 
statements in 3-4. 
They delight in 
challenge and are 
persistent learners.  

The child has 
achieved the ELG 
(best fit). They 
thrive in challenge 
and are consistently 
excited to learn. 

The child has 
achieved ELG and 
has far exceeded 
expectations. The 
child wants to be 
consistently 
challenged and 
thrives on this 
challenge.  

 

 

Appendix 2 – Attainment descriptors (FS1-Y5) 
 

 
 
 

Appendix 3 – Progress descriptors (FS1-Y5) 
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Appendix 4 – Attitude to learning descriptors (FS1-Y5) 
 

 
 

Appendix 4 – Teacher personalized assessment (FS1-Y5) 

 
 
 
 
 
 
 
 
 
 

Appendix 5 – Pupil self-assessment (FS1-Y5) 
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Appendix 6 – Pupil engagement descriptors (Y6-Y13) 
 

 
Appendix 7 – White Rose Math’s unit assessment (Y1-Y9) 
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Appendix 8 – White Rose Mix 8 – White Rose Math’s baseline and termly assessment for arithmetic 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix 9 – Timetable Rockstars (FS1 – Yr 9) 
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Appendix 10 – MyMaths weekly homework assessment (Y6-Y9) 

 

 
Appendix 11 – Roz Wilson English rubric (Y1-5)
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Appendix 15 – Oxford Owl weekly reading (Y1-Y3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Appendix 16 – Read Write Inc Phonic termly assessment (FS2-Yr 5)
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Appendix 17 – Salford reading assessment (Y1-Y5) 

 
 

Appendix 18 – Accelerated Reader Star tests half-termly assessment (Y3-Y9) 
 

 
 
 

Appendix 19 – Weekly spelling assessment (Y1-Y5) 
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Appendix 20 – White Rose Science end of unit assessment (Y1-Y5) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix 21 – GL progress tests (Y3-Y10) 
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Appendix 22 – CAT4 assessments (Y3-Y13) 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
Appendix 23 – TIMSS 4 yearly Math’s and Science assessment (Y5 and Y9) 
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Appendix 24 – PISA 3 yearly English, Math’s and Science assessment (Y10, aged 15) 

 
 
 
 
 
 
 
 
 
 
 
 

Appendix 25 – PIRLs 5 yearly reading assessment (Y5) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix 26 – NGRT termly assessment (Y3-Y10) 
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